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This module I1s one ot‘a series of 100 perfolmance-based

teacher education (PBTE) learning packages focusing uport -

specific professional competencies of vocational teachers The
competencies upon which these modules are based were iden-
tified and verified through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction The modules are suitable for
the preparation of teachers in all occupational areas
integrate

Each module provides learning experiences that
theory and application, ea¢h culminates with criterion, refer-
enced assessment of the teacher's performance of the spec-
ihed competency The materials are designegd for use by indi-
viduai or groups “of teachers in training working under the
direction and with the assistance of teacher educators acting as
resource persons Resource persons should be skilled in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
fhase materials .

The design of the materials provides considerable flexibiiity for
planning and conducting performance-based preservice and
Inservice teacher preparation programs tq meet a wide variety
of individual needs and interests The materials are intended for
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional development of voca-
tional teachers Further informatidn about the use of the mod-
ules 1Q teacher education programs I1s contained in three re-
lated documents Student é)u e to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide to Impiementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products o’ a sustained
research and development effort by The Center's Program for
Professional Development for Vocational Education any in-
dividuals, institutions, and agencres participated with The Cen-
ter and have made contrnibutions to the systematic develop-,
ment, testing. revision and refinement of these very significant
training materials Over 40 teacher educators provided input in
development of initiak versions of the modules, over 2,090
teachers and 300 resource persons in 20 universities, colleges,
and post-secondary institutions used the matenals apd pro-
vided feedback to The Center for revision and refinpment

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials i1s extended to the following program staff
James B Hamilton, Program Director, Robert E Norton, As-

sc)cuate Program Director, Glén E Fardig, Specialist, Lo»f-{ar-
gington, Program Assistant, and Karen Quinn, Program Assis-
tant Recognition i1s also extended to Kristy Ross, Technical
Assistant, Joan Jones, Technical Assistant, and Jean Wisen-
baugh, Artist for their contributidns to the final refinement pf
the materials Contributions made by former program staff to- *
ward developmental versions of these materials are also ac-:
knowledged Calvin J Cotrell directed the vocational teacher
competency research studies upon which these modyies are
based and also directed the curmculum development effort
from 1971-1972 Curtis R Finch provided leadership for the
program from 1972-1974 .

Appreciation 1s also extended to all those outside The Center
(consultants, field, site coordinators, teacher eduygators,
teaghers. and others) who contributed so generously in various
phases of the total effart Early versions of the materials were
developed by The Center in cooperation with the vocational

" teacher education facuiffes at Oregon State University and at

the University, of Missouri-Columibia Preliminary testing of the
materials was conducted at Oragon State University, Temple
Unwversity, and Umversn_ty of Missouri-Columbia

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numeraus
consultants and visiting schoiars from throughout the country

Advanced testing of the mater:als was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State Univegsity, Ferris
State College. Michigan, Florida State University, Holland Col- .
lege, PE I, Canada, Okifhoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University,
University of Arizona, University of Michigan-Elint, University of
Minnesota-Twin Cities, University of Nebrask®-Lincoln, Univer-
sity of Northern Colorado, Unwversity of Pittsburgh, University
of Tennessee, University of Vermont, a8 Utah State University

¥he Center is grateful to the National Institute of Education f6r
sponsorship*of this PBTE curriculum development effort from
1972 thfough its completion Appreciation s extended to the
Bureau of Occupationai and Aduit Education of the U $ .Office
of Education for their sponsorship of training and advanced
testing of the materrals at 10 sites under provisiens of EPDA
Part F, Section 553 (Reccgnition of funding support of the
advanced testing effort 1s also extended to Ferris State College, ¢
Holland College. Tempie Uniersity, and the University of
Michigan-Flint

Robert E Taylor
Executive Director
The Center for Vocational Equcation
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The Center for Vocational Education’s mission IS to
1CTe@sE the ability of diverse agencies, institutions amy
organizations to solve educational problems relating to
individudl career pianning, preparation, and progression
The Center fulfills its mission by '

o Generating knowledqe through research

« Developing educational programs and products

» Evaluating individual program needs and outcomes

o installing®ducational programs and products ,

« Operating information systems, and services g/

. Conductlng leadership development and trainin

.
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AMERICAN ASSOCIATION .
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS .

Engineearing Center

University of Georgia @
» Athens, Georgia 30602 R
The Americaty Association for Vocational Instructional
Materials (AAYIM) 18 an interstate organization of unwver-
sities, colleges and divisions of vocational education de-
voted to the improyement &f teaching through better in-
formation and teaching aids
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* Givena course and a group of students to teach,
how can a teac¢her be sure that the information to
be conveyed ta students is pertinent, and that it I1s
. presented 1n the most appropriate order utilizing
the best suppéirting materials? How can one be
sure the students haye learned what was taught?

The teacher capn overcome all these areas of un- .

certamty by careful planning. planning for the
year, for the semester, for the unit, for-the week,
and for the day. Since it is the daily lesson plan
which ultimately forms the basis far conducting
_ the actuaj.Llass proceedings, it 1s vital that each
teacher be Tompetent at, and comfortable with,

. wniting daily lesson plans .’

This module 18 designed to help you to gain the
skills necessary to write a lesson plan. However,
two levels of competency are involved. first, you
must have knowledge of the parts of the iesson

plan and how they fit together, 1 e , knowledge of °

the form itself; secondly, once you have attained
competency in teaching skills and techniques, you
needo be able ta bring that knowledge togetheg
Into a well-con‘ce:l«ed, teachable lesson plan, 1.e,
ability to use theaéorm effectively.

simple analogy can iflustrate this two-step
cess of buildipg competency. Picture one, of

-

+

s

_lesson pilanning. ‘Ultimately, you

INTRODUCTION

those simple Jigsaw puzzles for childrerr whith
come in a frame with lines marked on the center
séction of the frame to indicate the shapes so the,
child can easily match the-pieces to the shapes.

it's a jigsaw puzzle for beginners. The first part of
this module gives you that frame. Armed with the
frame, you can then go to the other modules—the
puzzle pieces—and fit them into thq frame piece
by piece. Imagine each of the pieces in the illustra-
tion is labeled. One might be labeled “Present an
lllustrated Talk " Still apother might be labeled
“Develop Student Performance Objectives ' As
you " pursue these modules—these puzzle
pieces—you will need to be aware of their place in
il haye the
competence to it the pieces together within that
lesson plan framework, thus completing this
module '

Therefore, you will be taking this module in two
parts. The first three learning experiences will
serve as the prerequisite for all other modul{s you
take requiring competency in lesson planning, but
the -final learning experience can be completed
only after you have attained competency in a
minimum number (to be specified«by your re-
source person) of all the other moduies.

..
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After completing the required reading, critique a
given lesson plan (Learning Experience |).

"Utilizing your present knowledge of how to teach,

write a preitmnasy lesson plan (Learmng Expen-
ence Il)

Dunng the remainder of your teacher training ex-
périence, complete a mimimum number of mod-
ules containing those skills necessary to write ef-
fective daily lesson plans (Learning Experience I11),

\-

Resources

A list of the outside resources which supplement

those contained within the module follows. Check
with.your resource person (1) to determine the avaik
ability and the location of these resources, (2) to lo-

. cate additional references in your occppatubnal spe-

cialty, and (3) to get assistance in setting up activities
with peers or observations of skilled teachers, if
necessary. Your resource person.may aiso be con-
tacted if you have any difficulty with directions, or in
assessing your progress at any time.

Leaming Experience i :
Optional ‘

/1

Sample lesson plans or lesson plan formats in*

* your service area which you can review.

Learning Experience i
Required
A resource person to evaluate your pnehmmary
lesson plan.
Optional
Two peers to work with in developing vanous
types of lesson plans.

Learning Experience i °
Requred "y

'

- A resourcétperson to help you determine the ~

additional modules you hegdd to complete to 7
“write an qﬁeﬁtlve lesson plan.
A resource derson to verlfy your successful
completion of these modules

Learning Experlence IV .
Required ' »
v An actual school situation in thch you can
develop a lesson plan. T

Aresource personto assess your competency n
developlng a lesson plan

.

This module covers porformance slement numbers 62-89 frorh Calvin J
Cotreil ot a/, Model Curricula for Vocational and Technical Teacher
Education Report No V (Columbus, OH The Center for Vocational
Education, The Ohio State University, 1972) The 384 elements in this
document form the research base for ai¥ The Center s PBTE module
development

For information about the general organization of each module general
procedures for their use and terminology which 1s common to all 100
modules see About Using The Center's PRTE Mgdules 01 the inside back

. Ccover
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For information concerning the purpose of lesson planning, and the major — "\
components of a good tesson plan, read the following information sheet:

-

-

[N

THE WHY’S AND HOW’S
OF LESSON PLANNING

In all of the literature, no two educators agree
completely on the content and form of a lesson
plan; however, the one point they all agree on is
that all teachers need to do some form of lesson
planning. ~

Why is daily lesson planning so vital to the teach-
Ing process? The overworked analogy of the cook
in the kitchen shows why. Novices attempting to
create an edible meal need to know when the meal
Is to be served and how much time each item

needs to cook before they can know whan to start .

each item. They need recipas to show theam how to

prepare each item. These recipes indicate time,

quantities, order. They need to know what foods
go best with other foods to make a well-balanced
meal. In other words, they need to plan in advance.
As these cooks become more and more proficient,
their planning stages may’become less visible to
an onlooker, butthey are still there; they justcome
moré easily since they have developed the habit of
thinking 1n planning patterns .

Likewise, beginning teachers need to prepare
thorough plans to guide their instructional efforts
In order to make a plan, you have to think:through
(1) where you're going, (2) how you're going to get
there, and (3) how you'll know when you've are,
rived You are visualizing just what you will d&.
when you walk into the classroom. In addition,
through good planning you can anticipate probs?
lems and plan, in advance, to eliminate or overs
come them You have probably had the experience
of studying for an exam and feeling you really,
knew the material—that 1s, until you were asked t
use it on the test At this point, you realize that you
were just aware of the material When you have to
explain material to someone eise, an jn-depth
comprehension of the material is needed; this
takes careful planning, and through the planning
process one really masters the material Planning
also allows you to anticipate what your needs will
be for supplies, tools, equipment, and other sup-
port materials, All of these organizational efforts

.

are ultimately a time saver As you plan on.paper,
you will weed out the extraneous and save the
essential.

In the cldssroom, the plan serves as a handy
guide during the presentation. The fact that your
lesson is well planned should give you contidence,
give your students a sense of security, and give
your lesson a sense of purpose and direction.

Finally, since danly plans grow out of unit plans!
or weekly plans, daily pians help keep the teacher
ontrack in his/her overall goals, thus providing for
continuity in the course and in student learning.

1 To gan skl in unit planning you may wish 1o refer to Modute B-3
Davelop a Unit of Instruction

1 ‘ l
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QUESTIONS

TO ASK YOURSELF '

— Where are you going ?

- How are yougo]ng

to get there?

— How will you know when
- you've arrived ?

START with
1. students’needs, .
interests, abilities \

~

3.

4.
FINISH by
measuring
achievement
of objec,twleis

SELECT method(s)
and technique(s) -

Road to Planning
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" What Is a Leéson ~Pla'h‘? ’

[ 7
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A lesson plan is a simply stated, clearly written,
flexible and individualized teacher aid for conduct- .
. ingaclass. Itisindividualized in two senses: (1) itis
based on. the individual needs, interests and
abilities of the students;? and (2) it is formatted
according to the goals, needs, and style of the
teacher. Although forms for writing lesson plans
vary, basically there are three major sections to .
. each plan: (1) lesson approach; (2) lesson de-
velopment; and (3) lesson summary, In addition,
lesson plans usually include some preliminary in-
formation. The fallowing i1s a discussion of this
preliminary information and of the three major
sections and their components. ’

Preliminary Information

Somewhere at the top of your lesson plan, you
need to identify certain information. Various forms
have you list the subject being taught (i e., Basic
Shop Practice), the date the plan will be used, the
unit title, the title of the lesson, the grade ievei®f
the students, the hour or period the class meets, or
teacher's name. How much of this information
you specify will depend on youy-needs, A teacher
responsible for several subjects“may wish to

*specify “subject” Ateacherresponsible for teach-
Ing the same subject to various classes may wish
to specify “class” A teacher involved in team
tdaching may wish to put his/her name on the

plan

[ 4
2 To gain skitl in determinng the needs and interests of students, you
may wish to refer to Module B-1. Determine Needs and Mterests o}
Students

Lesson Approach . '

The critical components in the lesson approach
section of planning are the aims or objectives, and
the lesson introduction. The aims, objectives,
goais, whichever you call them, are the “where are
you going" portion of your plan. The objectives for
the daily lesson plan are drawn from the broader
Objectives of the unit plan: Students can and
should bednvolved in selecting pbjectives fdr the
daily plan. For instance, ohe of the objectives of a

- unit plan may be to “list ways of gettingajob.” As &

result of this activity, students could indicate to
- you areas in which more information is needed;
1.e., a need to be able to attually fill out®an applica-
tion, or a need to be able to prepare a résumé.

-

g- . Q
Based on this input, you are then able to write
specific objectives for daily lesson plans designed

/ to meet those needs. These should be stated in

tetms of the student, not,the teacher. You do not
state what you will do, but what students will be
ableto do as a result of the instruction. Your objec-
tive is not “to explain how to write a résumé”,
rather, the objective would 'be “The student will
develop a résumé,” or “The student will demon-
strate knowledge of what goes into a résumé.”
This brings up a second point: the objectives must
be stated in terms df performance, or of observa-
- ble behaviogaNote the verbs “develop” and “dem-
onstrate” #the objectives above; these show ac-
tion and indicate Something to be performed.
*Thirdly, objectives need to contain formation
concerning the conditions under which the per-
formance wili be accomplished;e.g., “Given four
sampie résumés, the student will develop his own
- résumé.” Fourthly, the objective must include the
criterion on the basig of which satisfactory attain-
ment of the objective will be judged; e.g., “Given
four complete rés s, the student will develop ,
4
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his own résumé containing complete information
in each of the necessary categeries as indicajed
by the samples.” Twq final points: (1) each state-
ment should contain only one objective, one type
of performance; and (2) any statement s@guld be
written so that it can.easily be understoo”y th
teachers and students. ' ?

Ii~the introduction component of your lesson
plan, you determine you will acquaint your
students with the specified objective(s) for the les-
son. One major_purpose of the introduction is to
orient students to (1) what the gbjectives of the
lesson are, (2) how the lesson relates to them, (3)
how it relates to their past classroom activities,
and (4) what will be expected of them. Two other
functions of the introduction are (1) to get the
attention of the students, and (2) to motivate thern
sufficiently to hold their attention. There are vari-
ous methods which can be used to achieve these
purposes: telling an interesting related story or
anecdote, giving a brief demonstration, aski{g
provocative questions, or presenting background
information. Preferably, students should be it-
volved in some way, by suggesting answers to the
provocative questions, assisting in the demonstra-
tion, sharing their related experiences, or some
other form df student-teacher interaction.g

Lesson Development

4 . .

" Once you have determined where you are going,
and have planrfed how to introduce this to your
students, you need to determine how to get there.
You neéd to select the most appropriate technique
or method with which to communicate the mate-
rial to the students, and you need to select the
most appropriate learning experiences via which
students c?n apply the .material. Many learning
experiences are specified jn curriculum guides
and other”instructional materials. By looking in
these resources, you can get many good ideas.
Numerous variables determine what is “appropri-
ate.” Obviously, your objectives will be the primary
basis for selection. As previously mentioned, one

'

<
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detirminant is the Individual needs, interests, an%
abillties of the students. Another is whether you-

want students to learn (1) a skill, (2) an idea or -

concept, (3) an attitude, or (4) a value. What time

“»..and resources you havé available further fimits

your Choices. The folfowing is a .list of sample

téchniques and4earning activities:" .
Audiotape Library research
Brainstorming Listening

Bulletin board * Listing or diagramming
Buze groups /7, * Models

Chalkboa © Qral ation

Committees Panelsisymposiums
Communtty study, - em-solving
Computer - Progtammed materials
Debates 'Projects

Demonstration Question and answer .
Discovery Reading out ioud” . ,
Discussion Real objects =

Displays Resource persons
*Dramatizations Review

Drill and practice Role-playing

Exhibits ~ . R Simulation

‘Field trips/research Shides .

Fiim loops 2 ~ Speaking PR
F”mi’ . Step-by-step procedure N
FilmStrips ’ paneis ’

Flannel boards Supervised study

Fhp chart ¢ “Téeam teaching
Games elevision .o
Graphics Y Transpafencies
Homework assignrment verbal itlustrations
Iflustrated taik Videgtape R
Independent study visual illustrations °
Information $heets . Work-study
investigation/reporting Writing .
Laboratory work
Large-group/small<group

instruction \

Itisdifficult to break that list into (1) techniquesfor.
conveying information, and (2) activities for pro-
viding students with ppportunities for applying the
information, since many of the items could be
used in both ways. If, for example, you use
selected students to demonstrate a manipulative
skill to other students, the selected students are
practicihg the skKill,. applying what they know.
Likewise, the order ofusage is not set in-stone.
Some of the literature specifies that assignmepts
be made during the lesson approach; this would
give students a further idea of where they are
{go'mg and what will he expected of them Qther
exts suggest that the assignment be a summariz-

ing activity. Some schools provide specific time 7+

during the class period for supervised study—an
«assignment done in class with the teacher avail-
able to help. )

» When you have considered all the variables,
then you can sort through the techniques and ac-
tivities, considering the advantages and digadvan-
tageés of each in terms of your specified variables.
You are not necessarily looking for one technique
and one learning experience. The use of several
techniques in cqmb{nation can be very effective

LAY e
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and can help maintain student interest, and if
learning experiences are selécted based on stu-
dent’ needs, interests, and abilities, it should be
{airly obvious that several experiences should be
prepared to provide for-the needs, etc., of the var-
ied individuals in your class.

The content ar subject matter or concept
saction of the lesson’plan 13 determined by the
objective(s) of the lesson. The format of this con-
tert section may vary. Some people plan the con-
tent in.outline form, others write in paragraph
form. Many times the technique(s) determine how .

T

you plan the conterit. For example, if you choﬁf
“demonstration,” you would need to list, indetail,
the steps o deggonsiration in thé exact se-
quence they are ta be perforped, and you would
prabably need to in¢lude any gpecial saféty rules
involved 1n the activity If you chose to “give a brief
explanation,” you would need to outling the infor-
mationto be explained. If you chose “diséussion,”
you would need to. prepare a list of key quegjions
to guide the discussion and keep it movin§. Re-
m er. the content rieeds to relate. to the
achievement of your objective(s), and to each indi- -
vidual in your class o :

It would be appropriate at this point to mention
_resqurceggand materials. These include all the
‘ physical tools of the trade media or audiovisual
aids, reading material, magchinery, equipment,
tools, supplies, bulletin boards, graphs, etc If you
refer tothe list of techniques and actwities, you will

see a large number of these aids listed. Relativeto

. thesd aids, you have two tasks to complete for\h.& .
lesson development section of your plan: you
must select appropriate aids to support the objec-

4 tives and content of. your lesson, and you must
plan to havé these aids available. Although this
discussion is being presented under “Lesson De-
velopment,” media and aids can and should be

" used to support or enhance the lesson during the

" approach, the development, and the summary. Jt is
being discussed in only one place simply to avoid
repetition. When you have deternfined the re-
sources which would aid your-students in meeting

10

. then be listed in the plan. Back to the recipe ang
e

prepared.

t

the objectives, you need to plan to select and ob- -
tain, or to prepare these resources. They should )

‘ory'and then to realize halfway through t t you
neglected to buy one_of the necessary ingrédients,

ogy: It's easy to try to bake a cassero'le,frog
With these items listed, -you're more likely to be

Lesson Summary

There dre two major. activities which ur in
this saction of the lesson: (1)@ummatizMg the
lesson, and (2) evaluating students attainment of
the objectives. These two activities need rot
necessarily .occur m that order: summary first,
then evaluation. There will be times when an
evaluation will togically precede the formal sum-
mary (see Model Lesson_Plan: Informational, p. .
12)." -

\ . . C.
The summary component is the place,in your

= plan where you determine means for (1) pulling the

loose eMds together, (2) drawing conclusiorts, (3)
evolving' generalizations, and/or (4) reiterating
major concepts. By use of key questions redlring
student responses, you can informally evallate
whether the lesson objectives have been met. Of
primary importance is td relate all that has gone on
during class back to the'lef8on objective(s), and to'
relate again what has ocgypred to pastand future
lessons. In other words, thé summary should rein-
force for students where they were headed, where
they have been, where they should be now and
why, and where they will go frgm here.

The evatuation component is theltool for deter-
mining if, in fact, the,students are where they:
should be now (i.e., have they reaghed the lesson
objective?). The method of evaluation you'select
should be based on the type of objective the stu-
dentsare tryingto achieve Forexample, ifthe goal .
is for students to attain competency in perfo
a skill, a'paper-and-pencil test will not measur
performance competency. Instéfad, you coul
velop'a d%klist, observe the studént performing °
the skill, and*rate the proficiency 6f performdnce. : *

1«

Sk,
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You.are probably familiar with mast forms of

evaluation as a result of yQur own schooling A
short hst of possible evaluation techfiques fol-
lows )

'

. > <y ” a

o Recall-type items ~ e Essay questions

. True-false o Oral questions
Muitipleschoice e Performance tests
Comgletion 3 ~  Checkhist
Fill-in-the-blanks Rating scale
Listing, M e Standardized tests

The specific criteria for evaluati

' established cooperatively with the students, Just
as they should have been involvad 1n establishing
the initial objective(s. students should help to set
the standards by which they will ultimately be
evaluated If these criteria were stated in terms of
observable behavior, then measurement Is pos-

% should be

sibke Any job-related criteria chasen should be
based on the attributes and performance stan-
dards necessary for erttry-level employment, since

It 1s the real world fo

or which you are preparing
‘these students - o .

One final note on studgnt evaluation Since }%U

&re dealing with individuals, one type of evaluation
device may not meet all their needs or abilities A
vakgty of methods of evaluation may need to be
selected to proyvide for these individual differ-
ences

<

2

L]

There are three othef items that need to be con-
sidered in planning a lesson announcements,
time, and notes

Announcements are those items of business
npt related to the lesson content a meeting of the
student vocational organization, an assembly, the
due date for independent study projects, etc To
make sure the iterh gets mentioned, and ta make
sure valuable class tinse 1sn't taken up with inter-
\! ruptions, any announcements should be written

into the lesson plan, and scheduled for aparticular

time during the class period (1 e , durning a break, at
- the very beginning, or at the very end)

- -

It is especially valuable for the beginning
teacher to indicate beside each activity in the les-
son ptan how much time the activity may take
Comparing the estimated time to the actual time
used will allow a teacher to make more accurate
esttmates as time goes on Time Is a vital con-
sideration Nothing-is more uncomfortable or less
productive than 15 idle leftover minutes, or a les-
son cut short bfematurely Good planning pre-
vents these dilemmas from occutring

Fmaﬁy. a good plan should have a space for
notes. This 1s .another type of evaluative device,
butthistime it is the plan which i1s being evaluated
Immediately following the class period, you.should
write down, on the plan itself, any comments or
any gquestions you have relative to the plan and its
effectiveness i Helping you to achieve your stated
objectwes What things worked? What things
didn't work? What things didn't get covered?
What questions were raised that need further
clanification? How accurate were your time allot-
ments for the various activities? These notes serve
two purposes (1)theycanbe generalized and thus
help you in writing other plans, and (2) should you
nged to teach the same lesson at a future date,
these notes can suggest needed improvements

On the following pages are examples of three
lesson plans ore i1s a completed model of an *
informational-type lesson plan, two ars blank
forms, one for a manipulative skills lesson, and
one for a problem-solving or managerial lesson

v
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SAMPLE 1 v S
o o 3
MODEL LESSON PLAN: Informational -
v = f ] .
UNIT: Job Opportunities ‘ ¢ )
LESSON TOPIC: Ways of Getting a Jop The Résumé . ‘
OBJECTIVE: Givenfour sample résurnés the student will develop his own reeumé containing
. complete information in each of the necessary categories uydwmd by the
samples .
“  INTRODUCTION: This past week we have been talking about various ways of getting ajob Today 1
. want you to assume that you will be completing vocational training soon and have
. been watching the “help Wanted” column in the local newspaper. This morning
5 minutes* . you noticed ajob opening that appeals to you, but the ad suggestethetyou send a
résumé to Box 47 in care Qf the local paper. °
' - ' Theomy,way that you can secure fafther infgrmation regerding this ﬁy
-~ sending your résumé to a box number. Whet are you going to do, give up?

a résumé? What will the ffrpspective employeﬁ-do with it? Where can you one?
TWese.are a few qf the questions that we will try to answer using some sample

, . ¢ - résumés. At the completion of this lesson you will have a personal résumé that
y you have developed. When that job opemng comes along, you wilt be prepe!ed :
METHOD: Discovery - e, ot ,
, Supervised Individual Activity 5
, LEARNING ACTIVITY: Students will study the four samples mm{duwm discover fort the -
- 10 minutes types of information contained in a résumé and the format requi
- . Based on what they have discovered each student wﬂl prepare his own résumé,”
20 minutes . rough draft.
RESDURCES: Copies of four teacher-prepared sample résumés for .each student.
EVALUATION: Students will pair off, trade papers, and discuss each résumé, evaluating the
. . . completeness of each on the basis of the four samples. Each student will then -
15 minutes " make a final draft of his résumé incorporating any necessary revisions. Final
. evaluation will be made by the teacher using the four sampies as guidelines.
.SUMFMARQ_': _ Question and Answer - ® ;
.. - ~
15 minutes - Point #1: The objective of this lesson was to develop a résumé containing

) information appropriate for job application.

gPint #2: What is a résumé? . ' o
Point #3: What information’should a résu contain?

Point #4: Why should careful attention be g to the pfepeuﬂon of the ré- ,
’ . L _Sl'.l!'ﬂé? . * 3 ., ‘)

\ ‘ . ' \




[ SAMPLE 2 |

WMODEL LESSON PLAN: Manipulative Skills . -

. e o o o Unit ¢
) } Lesson
JOB (or operation): . CL ]l . -
* C 7
AIM (or purpose): . ¥
| . . ° . 1.‘1 *
TOOLS AND EQUIPMENT- . ‘ / S
. ” e o~
MATERIALS: ' >
N— * .
TEACHING AIDS: : v , - a
"REFERENCES: 7 ’ ’ ‘
: - .
. EPARATION (of the students) / '
gy a h
A » v
¥ f -
3y
. »
. ¢ 4
Il. PRESENTATION (of the skills): . B
+ ] 3 ] £ - ,
Operations or Steps Key Points (things to
, - . e " . remember to do or say)
N ] . i ~ .
¢ ' t ot ) * 4
u . - /\ \ )
. }
] *
‘\ K
e N | .. ' ‘
! . 3 ” B /
. 4 ~ . ‘
. ' ) . /
- / r
) 14 v . . e "' ,"‘
(Additionat blank sheets can be ruled into two cblumns f67 notes for presentation step.) /
» ' . /




<~
Operations or Steps ' K&y Points (things to
‘ r?m mber to do or say)
] \
- ' . 1
» ’ v N / .
. . / - .
II. APPLICATION (practice by students under ciose supjérvnsmn) !
- ’J/ t ’

\ .

i
|

IV TEST (performance of skill to acceptable stanaards) !

Y —

Suggested Reading for Students
N ¢
o . e
. . % A -«
N\\ - N
iR
'?’
oy ~
v “)'




SAMPLE 3

MODEL LESSON PLAN: Problem-Solving or.Managerial

A El

UNIT ) ' . .
* LESSON TOPIC! 5 . . 8
" OBJECTIVE: . :

, INTRODUCTION. {Idenfnflcatlon of Problem (informal)

+ Statement of the Objective (f(ymal)]

\ .
A /‘ . AN “
. . . 7
/
/

time .

"METHQD . [Problem-Solving or Managerial],
- KEY QUESTIONS TO ASK - ' FACTORS TO BE
, TO IDENTIFY-FACTORS IDENTIFIED
. » \ -
¢ 4
h ] - s
. time .
’ < . * . . &\“ [
R -
. Ve
2 r B A
" s [ oA .
RESOURCES . [lhst of resources for students to use in locating information needed to N
! s, +  solve problem] ‘ - )
s '__/- . . < L. - ) - .
time : ‘ ’ ¥
v . e~ ‘ . ' Y ’
SUMMARY “ &J'raw conclysions to the problem] - i )
' 7 a . - c R -
time . ) - ¢

EVALUATION ‘

«
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If you are interested in seeing more samplie lesson plané or lesson plan
. formats specmc to your service area, yau may wish to check one of the

followmg sources’ |nservice teachars, a resource person, a library, or a
g resource center‘v to )Qcate avariety of forms for a variety of situations.
N ptlonal
- Actnvntv You might also Want to discuss planning guidelines with an inservice
’ teach®r or resource person. You may«Wtsh to structure the dlscussmn
aroynd certam key questto,ns e.qg.: . e ¥
‘ e What bas:c form or forms does he or she use m,planmng" .
o Does he/she use different forfns for different purposes?
. - o How much information do these édrms include?
. ¢ . How does he/she mvolve students in the lesson planning process?
A, \ S ® How much tlma does helshe spend each week in prepqnng lesson
v plans9 o - i}
¢ ) ” ,', " S St . .
. 5 SN o .
Bel vms a Lesson Pian Whlch s partlally chrrecz and/or incomplete.
_ Baased.on the matenal contamed in the information sheet, The Why's and
How's of Lesgon Pl‘annmg ‘pp 6-15, citique i writing this plan It s
suggested‘thai you critigue eaoh‘sectlon in turn . indicating strengths as
well as weaknesse ' .
' K . i . B s # ’ “
) . i . N l *
o ook 8 & v s
L I " -
LESSON PLAN-';-, . G ..o o
Class Y e Bnperod 0 L T
. . : - . c. L . . o
Level .. _ 10th‘Grade... -0 v ' o,
. 3 "’ . B . R ' . 7 A B
Date |, "~ January 8, 1972 . - -, . oo,
Teacher © Mr Nelson'"  ~ &, ' - - "
" Lesson Objective Td‘acquév_ngthe Iearn”erwuthtﬁqteohmquesfor develloémgan acceptable résumeé
) . - P . . . . .
. - - . b 4 o : :
Technique . Vecture’ . o PO X
v . A} he . 0
Coknxe'(%t Outlung o ‘ N S o
. Basic Informatnon " L Lt . ‘ v
. . ‘ A . N ..
A -Define a résumé s .. . : . =4
‘ ‘A' résumeé or pérsonal data sheet 1s a summary or abbreviated account of aperson's career and
’ qualifications typically used when-applying for a positien, ~ * ~ 7
B Indicate why a résumé is |mportant .
Since an emplc‘yer may, grant personal intérviewsto the best-qualified appllcénts awelldwritten
résumé may be your only opportunity to secure employment The résumé must convey to the

- prospéctive employer at you have abfllpes that meet his firm’s needs




Il. Résumé Content ‘ %
A. Persanal information . . .

4 . Name' . .o oo 7
‘ Address : . ’
Telephone number ,

Education ; L,

Age : ‘ .

Weight . -

Height . , T, :

Health . . : ) o .
Marital status '

PP NOO B WP

Subjects studied relating to desired employment.
Student activities. , . -
Special skills . ‘ ;’ /

4

_ Work experience \

) . References ;- \
- ’ h »

Summary s ‘Qudstion and Answer

mmoow

Key.Questions: What is a résumé?
N Why is a résumé important?
What six items must be contained in a résumé" Why? °

\’ﬁomework AsSIQnment Have students develop their own résumés -

Evaluation. ‘ Teacher will judge if résumés contain appropnaté information.

‘Resources’ None

. 7/
- \/
M . 4

—
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. ’ Compare your completed written ¢ntique of the Lesson Plan with the

Feedback

%

poirfts

Model Critique given below. Your response need not exactly duplicate the
model response, however, you should have covered the same major

)

X

‘MODEL CRITIQUE

8
There Is a stated objective, but the objective is
not stated in terms of student behavior Further-
more, neither the conditions nor the criteria are
included in the objective

The introduction has been overlooked com-
pletely, thus. no orientation or motivation s pro-
vided .

The technigue selecteﬂd the content outline
are passible However,-a Qmbinatign of tech-
nigues and some provision for student involve-
ment would he preferable The content outline ts
appropriate to the lecture method

The’learmWence in which students can
apply what they've learned is the homework as- -

signment You may have noted that this'is a ques-
tionable application activity in that these students
have "heard" about résumés, but have never been
shown a sample Based on the type of lesson
gtven, it would probably be preferable for them to
make theirtnitial attempts in class with the teacher’
available -

¥ The summary s included, and provision+s made
for student involvement However, the students
have just sat passively through a lecture This
summary could encourage them to parrot back

what they've heard since it follows the content
outiing so closely “The summary fails to speci-

. fically relate what has happened in the lesson to
- the lesson objectives, :

‘The.evalugtion method is provided, but it is too
vague to be measurable What criteria will this
teacher use to judge the résumés? How does he
know what 1s “appropriate’? ’

ﬂ(?esources.category is included, but no re-
saurces were used Resources should have been
used At the very least, sample résumés should
have been provided, or students should have been
given information regarding where they-could lo-
cate samples The {ecture could have been en-
hanced by the use of a transparency of a sample
résumé Too Jittle of.the students™ senses are
utilized, theygét to exercise only theirears up until
the summary

Finally, there is no indication of the time involved
for activities, nor is space provided for the teacher
to make evaluativey hotes on the plan's success,
nor does the plan seem to provide {or individual
differenced

EVEL OFPERFORMANCE: Your completed critique should have covered the Same.major points as the
model response If you missed some points or have questions about any additional points you made,
review the material in the information sheet, The Why's and's of Lesson Planning, pp 6-15, or

check with your resource person if necessary «







Learning Experience II

OVERVIEW

.

¢

Enabling
Objective

Ywmmwmw”sm

mmnmmwmn B
- plan types. - :




Activity

Activity

|

—~.
l Optional
\Actwaty
: ' 4

by v?"
£ 4

-

Every lesson plan Is built around one or more student performance objec-
tives. At this point, you need to select the objective(s) of the lesson you' will
be planning. Jo do this, you may select from any unit plansobjectives you
may have developed, or you may select another objective(s), with.the
permission of your resource perSon. Remember, unit plar objectives are
usually more general than daily lesson objectives; if you select from unit
plan objectives you developed, these objective(s) may need refinem@t.

’

' /
You are now ready to plan, in writing, a lesson that will enabte students to
achieve the objective(s) you selected. Your lesson plan should include all
necessary information. Check with your resource person to see if he or she
has a specific lesson plan format for you to follow. . :

1

If you can locate two peers who are completing this module at the same
time as you are;you may wish to arrange for each of you to concentrate on
developing one of the three types of lesson plans: informational, manipula-
tive skill, and problem-solving. You could then share and discuss your
results and have samples of all three types available for future reference.

After you have developed your preliminary lesson plan, arrange to have
your resource person review and evaluate your plan. Give him/her the
Checklist for Preliminary Lesson Plan, p. 23, to use in evaluating your-
work.




i

. CHECKLIST FOR‘_ PRELIMINARY LESSON PLAN

rd . ]
Directions: Place an X in the NO, PARTIAL, or FULL bex to indicate that NamB
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, be@ause of special cir-
cumstances, a performance component was not applicable, or impossible
to execute, place anX in the N/A box. “

Resource Persor

- ‘ ﬂ

LEVEL OF PERFORMANCE

8y

OO0 00 OO0 O OO O0s,

There 1s a stated objective in the pian
The objective Is stated in terms of a single sfudent behavior
. The objective contains the coapbmons underwhichthe objective will

be achieved, and the criterid via which achievement will be mea-
sured . .

000 OO0 OO0 0O O00.00w

There 1s an introduction

g0 O0w,

The introduction contains information or :echﬁiques meant to
motivate studénts and orient them to the lesson objective ..

Fhere is a statement in the plan indicating what methods, tech-
niques, or learning experiences will be used to help students
achieve the lesson objective

Jd

Students given an opportunity to apply what they learned

The necessary content for the methodsSelected (i e , key questions,
_information outline, step-by-steprp¥ocedures) i1s included in the
plan
8
There is a summary

. The summary contains information or technigues meant to pull
loose ends together, restate major points, and relate the lesson to
the objective Co .

‘A method of evaluation 1s provided ..

‘

o o o O e o R o e R
000 OO0 OO0 O 0O OO0,

. Resources are included in the plan

) -

LEVEL OF PERFORMANCE: Ail items must receive FULL, or N/A responses If any item receives a NO, or-
PARTIAL response, the teacher and resource person should meet to determine what additional activities
the teacher needs to complete in ordgr to reach competency In the weak area(s).

- . Y, B
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,  Learning Experience I

: OVERVIEW

T ) =
N o .

thng the remajnder of you'r teachor trammg experience, complete a

~ minimum pumbér of modu ntaining those skiils necessary to write
effective daily lesson plans Lo ' ‘

Enalling

Objective

. ‘ ‘ * N .

*

v A . ) i .
You will be reading the list of Modules Related to Lesson Planning, p.26.

g 3 . . , -

e

* You quI "be determining.with your resource person the specific modules
_you will-neelf to complete, listing those modules on the Record Form, p.
27, and completing those modules during the remainder of your teacher
tralmng expenenes : ..

*
| | S

. "

You will-be submmurdhe Record Form to your resource person when
‘you have completed all the moduies listed on the form.”

<
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K

t

Activity

offfhed how to write a sketchy lesson plan. In order

you getto the dgv’elopment section of your lesson plan, you will
to select thg-most- appropriate teaching technique if you are not well-

~ this point you have |
- write a Feally thorough and effective Ie§son plan, you will need to know
ow to develop egeh of the-lesson plan components. For exam le, when

be able

versed.ir the great variety of techniques available to you. The modules
' listed bélow contain many of tHe competencies you will need in lesson

‘planning. Please read through the list of modules below.

-4

MODULES RELATED TO LESSON PLANNING

-
Objectives ’ ) . .
Develop a Course of Study ‘ A-8
Conduct an Occupational Analysis A-7
Develop Long-Range Program Plarts ,A-9
Determine Needs and Intetests of
Students ' : B-1
Develop Student Performarice Objectives B-2
Introduction
Introduce a Lesson ) C-10
Summary -7
. Summarize aLesson . i s C-1
Evaluation . .
Establish Student Performance Criteria  D-1

Assess Student Performance: Knowledge D-2
Assess Student Performance: Attitudes D-3
Assess Stugent Performance: Skills ' D-4
Evaluate Your Instructional Effectiveness D-8

Individualsqtion
Provide Inglruction for Slower and More
Capable Learners . C-14

Individualize Instruction C-18

Gather Student Data Using Formal
Data-Collection Techniques F-1

Gather Student Data Through !
Personal Contacts /F,—2

Resources, Technlhes, Learning Experiebéas_

- Select Student Instructional Materials .
Prepare Teacher-Mage Instructional

. Materials . . > B-6

Direct Field Trips o c-1 |,

Conduct Group Discussions, Panel :
Discussions, and Symposiums Cc-2

el

-

" Employ Programmed Instruction

Employ Brainstorming, Buzz Group,

and Question Box Techniques C-3
Direct Students in Instructing
Other Students C-4
€mploy Simulation Techniques C-5
Guide Student Study C-6
Direct Student Laboratory Experience Cc-7
Direct Students in Applying Problem- .
Solving Techpiques Cc-8
Employ the Project Method C-9
" Employ Oral Questioning Technigges  C-12
Employ Reinfordement Techniques C-13
Present an lllustrated Talk : C-15
Demonstrate a Manipulative Skill C-16
Demonstrate a Concept or Principle Cc-17
Employ the Team Teaching Approach  C-19
Use Subject Matter Experts to
Present'Information C-20
Prepare Bulletin Boards and Exhibits, =~ ¢-21

Present Information with Models, Reg!
Objects, and Flannel Boards - g~ C-22

Present Information with Overhe ﬁ:d B
Opaque,Materials . b._C-23

Presentinformation with Filmstrips and™ .
Slides " C-p4

Present Information with Films - C25
}Preserq'lnformation with Audio
Recordings C-26

Present Information with Televised and :
Videotaped Materials c-27

.C-28

Present Information with the Chalkboard

and Flip Chart - C-29

oo
(&P

Y

- \




A

With your resource person, decide which modules you will negd to com-
plete to acquire the competency necessary to write a detailed lesson plan.
Then list the tittes of those modules on the Record Form below. You may
wish to sequencgthese module titles inthe 8rderinwhichy doing
them. Thgn, proceed to complete these modules, recWe date
started ap® the date completed . ,

. ‘ € -
RECORD FORM ™ / .
- U - \
. i b
Your Name Date
. ) Date Date
Modules Needed . Started Completed |,
gl - )
v
) -~ » ' ¥
\ S BN
/L/,
, /
. ¥
0 rd
.I
A%
b » N \ ’ L b
t
. . 3
There is no formal feedback device for this learning experience When yoﬁ
Feedback \ . have successfully completed all the modules on your Record Form,
eedbac submit the form to your resource person for verification before proceeding

to the final learning experience

27 2%
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FINAL EXPERIENCE

Terminal
Objective.

“Activity *

A
~ F
Al
S
. . . )
’
.
.

.
.
s\

Opti
Activity

ﬁ’

" Based upori the criteria specified In this assessment insirement, your’

s
s,
.

4

~
L.

oo N A ’ ' . ‘ >N » -*
Wte working In an actuai school situation’, develop a lesson plan.

b - R
4 R . ’*
—a - i . ’ . !

. Seloct .a tomc in your occupataonal smcialty and nevelop a well-
Jormulated and complete lesson ptan for a class you are rasponsnble for.
‘teaching. This will include— |
. o' determining the student performance ob}qctivee to be u:hievéd

e developing a lesson introduction .

e selecting‘lesson methods; techntques,and leamlng exgﬂences
e developing conjert | - :
.o, selecting rces-and mateﬂals
o deve a lesson summary °
. 1 o seecting evaluation methods

4

A
.

/ Aftor you have devaloped your final m plan. aﬂange to have ybur Ny
. resouwo person review your plan R )

.

Yourtotal competency will bg assessed byyour resource person, uslng the’
Tea«;her Performance t Form, pp. 31-32. ) L

v
)

resource person will determine whetheryou dre competent in developing a
lesson pian . J

e

This ls Aphmgmodmeand theneforHt Isyour planmng ablmyonlythat
is being evaluated. However, even when has béen
ccrrectiyandcompletplydone.therealtastofa effoctiveness ulti-

* mately cofnes when you try to teach from it. Therefore, you may wish to
submit the plan you devised to the ultimate test by teaching an actual
lesson uungthat plan .

* For a 8ehinition of actual school situation see the inside back cover

-

s\







TEACHER PERFORMANCE ASSESSMENT FORM

Develop a Lesson Plan (B~4)

-

"¢ Directiong. Indicate the level of the teacher's agcom plishment by placing

an Xinthe appropriate box under the LEVEL OF FORMANCE heading

If, because of speCIal circumstances, a performance component was not
ﬁppllcable or impossible to execute, place an X ip the N* A box

)

Py

LEVEL OF PERFORMANCE

L3
e’)f .

4

The overall plan: ‘
1 1s written in a clear and understandable manner

2 allows for Hexibility

[ 3

3 1s practical (can be carried out in an actual school situa-
tion) -

>

4 s geared to the leve| of the students for which it was
prepared

OO £l ‘DDQ%G

5 includes provisions for individualization

0 OO0 03 B0

6 indicates the time allotted for each activity

-

ooooo o o

7 includes the use of supportive or illustrative audio or
visual aids .

'

00 00 ooooogo

!

With respect to the objective(s):
8 "they are stated in terms of student behavior

B 0'000 O OG-,

§ 29

§ the conditions for performance are spécified

w

-

. o
10 the criteria for measuring performance are specified
11 the lesson objectives are based on unit objectives

12 each statement contains only one objéctlve ‘

oood

13 each statement is clear concise, and easily understood.
¢

>

With respect to the introduction:
14 students are oriented to R
a the lesson objectives L

-

b how the objectives relate to them

->

00 00 000000 O 0ooo O OO0, .

c how the objectives relate to past classrGom experi-
ence .

U0 OO OO0000 O 000 O OOds,

OO OO0 000000 O OO0 O OO0k,

OO OO

d how the objectives will be accomplished
/
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15 motivational and/or attention- -getting devices are In-
cluded .

16 provision is made for student involvement )
s y

With respect'to methods, tech‘niques,,aud learning experi-

ences: .

17 each of these was selected on the basis of the lesson
objectives, and the type of performance they specified

18 students are proviled with opportunities to apply what
they learned

. g\’_‘

19 selection was influenced By available resources ard
facilities, both in class+and on the job

20 selection was based on student needs interests, and

abilities ) ) -

With respect to content:
21 the content i1s sufficiently detailed . p

. . .
22 the content includes information necessary for the
achievement of the stated objectives .
i .
With respect to resources and rr:aterials:
23 necessary tools, equipment, supplies. supplementary
material, media, etq,, are listed in the plan

With respect to the summary: % T

24 provision is made for restating objectives, pullmg joosg
ends together, drawing gonclusions, evolving generali-
zations, and. or reiterating major contents

>

25 provision 1s made for student involvement

With respest to evaluation:

26 evaluative methods were selected on the basts of the
stated performance objectives and the type of perfor-
mance they specified v

1
»

27 the evaluative enteria were plannéd and selected
cooperatively with students

28 evaluative criteria are based' on attnibutes and perfor-
mance necessary for entry-ievel employment

.
- \
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LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses It any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional actnvmles the teacher needs to complete in order to reach competency in the weak area(s).
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~ABOUT USING THE CENTER’S PBTE

MODULES

Organization . ’
Each module is'designed to help you gain competency
in a particular skill area considered important tp Wsach-
Ing success A module s made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining these two functions Completing these exper:-
ences should enabie you to achieve the terminal objec-
tive in the final learning experience Thg finalexperience
in each module always requires you to demonstrate the
skill in an actual school situation whenyou are an intern,
a student teacher, or an inservice teacher

Procedures

Modules are designed to allow you to indtvidualize your
teacher education program Yoy need to take onjy those
modules covering skills which you do not aiready pos-
sess Similarly, you need not complete any learning ex-
perience within a module If you already have the skiil
needed to complete it Therefore, before taking any
module, you should carefully review (1) theintroduction,
(2) the Objectives listéd on p 4. (3) the Overviews pre-
ceding each learning expenence, and (4) the Final Ex-
periencé Aftet comparing your present needs arid com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-

ing decistons - .
¢ that you do not hav mpetencies indicated,

and should completé t ntire module

that you are competent in one or more of the en-

abling objectives leading to the finai learning ex-

perience, and thus can omit that (those) learning

experienge(s) .

that you are already competent in this area, and

ready to tomplete the final learniig experience in

order to ‘test out”

¢ that the moduie i1s inappropriate to your needs at

this time
When you are ready to take the final learning experience
and have access to an actual schoof situation, make the
necessary arrangements with your resource persan If
you do nof complete the final experience successiuhy,
meet with your resource person and arrange (1) to re-
peatthe experience, or (2) compiete (or review) previous
sections of the module or other related activities
-suggested by your resource person before attempting to
repeat the final experience

Options for recycling are also avarlable 1" &ach of the
learning experiences preceding the final experiénce
Any time you do not meet the minimum leve! of perfor-
mance required to meet an ebjective, you and your re-
source person may meet-to seiect activities to help you
reach competency This could involve (1) completing
parts of the module previously skipped, (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
parson, (4) designing your own learning experience: or
(5) complgting some other activity suggésted by you or
your resource person

* Actual School Situation

, applicable to the situation

Terminology

. refers to a situation In
whieh you are actually working with, and respongibie
for, secondary or post-secondary vocational students in
a real school An intern, a student teacher, or an -
service teacher would be functioning in an actual schoo!
situation If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience You
would then do the final learning experience later, ie,
when you have access to an actual school situation.

Alternate Activity or Feedback  refers tean item or-
‘feedback device which may substifute for required
ftems which, due to special circumstances, you are un-
able to complete ’ :
Occupationai Specialty refers to a specific area of
preparation within a vocational service area (eg. the
service area Trade and industrial Education includes
occupational specialties such as automgbile me-
chanics, welding, and electricity) )

Optiondl Activity or Feedback refers to an item
which is not required, but'which i1s designed to supple-
ment and enrich the required items in a learning experi-
ence. , - . .
Resource Person refers to the person in charge of
your educational program, the professor, instructor,
administrator, supervisor, or cooperating/supervising/
classroom teacher who is guiding you in taking this
fhodule - .

Student  refess to the person who s enrolled and
receiving instruction in a secondary or post-secendary

educational institution P

Vocationa) Service Area  refersto amajor vocational

field agricultural education, business and office educa-

tion, distributive education, hgalth occupations edica-

tion, home economics education, industrial arts edu-

cation, technical education, or trade and industrial edu~
““cation /

You or the Teacher .. refers to the person who is tak-

ing the module

Levels of Performance for Final Assessment
N/A  The criterion was not met because 1t was not

None  No attempt was made to meet the criterion,
although it was relevant

Poor  The teacher is unable to perform this skill or
has only very fimited apliity to perform it

Falr  The teagher is unable to-perform this skill in an
acceptable manner, but has-some ability to perform it
Good'  ‘The teacher is able to pgrform this skill In an
effective manner

Excelient The teacher is able to perform this skill in a
very effective manner,

\
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Titles of The Center’s ..
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Performance-Based Teachgr Education Modules*

Category A: Program Planning, Development, and Evaluation

A-1 Prepare for a Community Survey *
A-2  Conduct a Community Survey
A-3  Repfrt the Findings of a Community Survey
- A-4  Organize an Occupational Advisory Committee
A-5  Mantain an Occupational Advisory Committee
A-6  Develop Program Goals and Objectives
A-7  Conduct an Ocoupational Analysis
A-8. Develop a Course of Study
A-9  Develop Long-Range Program Plans
A-10 Conduct a Student Foliow-Up Study
A-11  Evaluate Your Vocational Program

Category B Instructional Planning

B-1  Determine Needs and Interests of Students . .
B-2 Develop Student Performance Objectives

B-3  Develop a Unit of instruction®

B-4  Deveiop a Lesson Plan

B-5  Select Student Instructional Mater:als

B-6 Prepare Teacher-Made instructional Materials

Category C instructional Execution

C-1 " Direct Field Trips B

C-2 Conduct Group Discussions Panel Discussions and
Symposiums

C-3  Empioy Brainstorming Buzz Group and Question Box
Techniques

C-4  Drirect Students :n Instructing Other Students R

C-5 Employ Simulation Techriques

C-6 Guide Student Study

C-7  Drrect Student Laboratory Experience v .

C-8  Direct Students in Applying Problem-Solving Techniques

C-9  Employ the Project Method

C-10 Introduce a Lesson
C-11 Summarize a Lesson
C-12 Efploy Oral Questioniig Techniques
C-13 Employ Reinforcement Techniques
YC-14 Provide Instruction for Slower and More Capable Leamers
C-15 Present an [Hustrated Talk
C-t6 Demonstrate & Manipulative Skilt
C-17 Demonstrate a Concept or Principle
C*18 Individualize instruction
C-19 Employ the Team Teaching Approach
C-20 Use Subject Matter Experts to Presant information
C-21 Prepare Bulletin Boards and Exhibits
€-22 Present Information with Modets Rea! Objects, and Flannel
Boards
C-23 Present Information with Overhead and Opaque Materials
C-24 Present Information with Fiimstrips and Shides
C-25 Present Information with Films
C-26 Present Information with Audio Recordings
C-27 Present informati3n with Televised and Videotaped Materiais
C-28 Employ Programmed Instruction
C-29 Present Information with the Chalkboard and Fhip Chart
Category D instructional Evaiuation "
D-t1  Establish Student Performance Criteria
D-2 ss Student Performance. Knowiedge
D-3 ¢35 Student Performance Attitudes
D-4  Assess Sfudent Performance Skiils
D-5 Determine Student Grades
D-6  Evaluate Your Ingtructional Effectiveness

Catopovy E instructional Mansgement

-1 Project Instructional Resource Needs

-2  Manage Your Budgeting and Reporting Responsibilities
-3 Arrange for Improvement of Your Vocational Faciliies  /
-4  Maintain a Filing System

mmmm

E-5 Provide for Student Safety

E-6  Provide for the First Aid Needs of Students
E~7  Assist Students in Déveloping Selt-Discipline
E-8 Organize the Vocational Laboratory

E-9  Manage the Vocationa!l Laboratory

Category F 6uld¢nco

Gather Student Data Using Formal Data-Collection Techniques
Gather Student Data Through Personal Contacts

Use Conterences to Help Meet Student Needs

Provide information on Educational and Career Opportunities

Assist Students 1n Applying for Employment or Further Education

"'\"’\T\"’\"’\
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-1 Develop a School-Community Relations Plan for Your Vocational
Program .
2 Grve Presentations to Promote Your Vocational Program
-3 Develop Brochures to Promote Your Vocational Program
4  Prepare Displays to Promote Your Vocational Program
5 Prepare News Releases and Articies Concerning Your Vocational
Program
-6  Arrange for Television and Radio Presentations Concerning Your
Vocational Program
G-7 Canduct an Open House v
G-8  Work with Members of the Community
G-9  Work with State and Local Educators
G-10 Obtain Feedback about Your Vocational Prqgram

Catagory H Student Vocationai Organization

H-1  Deveiop a Personal Philosophy Concerning Student Vocational
Organizations M

H-2  Estabhigh a Student Vocational Organization

H-3  Prepare Student Vocational Organization Members for
Leadership Roles

H-4  Assist Student Vocational Organization Members 1n Developing

and Financing a Yearly Program of Activities
5  Supervise Activities of the Student Vocational Organization
-8 Buude Participation in Student Vocational Organzstion Contests

Category | Professional Role and Development

Keep Up-to-Date Protessionally

Serve Your Teaching Profession

Deveiop an Active Personal Philosophy of Education
Serve the School and Communyty

Obtain & Surtable Teaching Position

Provide Lafsoratory Expenerfes for Prospective Teachers
Plan the Student Teaching Experience

Supervise Student Teachers

Category J Coordinstion of Coop -&"‘ tion

Establish Guidehines for Your Cdpperative Vocational Program

Manage the Attendarice Transtels, and Terminations of Co-Op
S'tudems £ .

Enrolt Students in Your Co-Op Program

Sacure Training Stations for Your Co-Op Program

Place Co-Op Students on the Job *

Develop the Training Abiiity of On-the-~Job instructors

Coordinate On-the~Job Ingtruction

Evaluate Co-Op Students Qn-the~Joh Performance

Prepare for Students Ralated Instruction

Supervise an Employer-Employee Appreciation Event

RELATED PUBLICATIONS -

Student Guide to Using Performance-Based Teacher Education
Materials

Resource Person Guide to Using Performance-Basesg Toacher
Education Materials

Guide to the implementation of Pedormance-amé Teacher Education
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For information regarding availability and prices of these materials contact—

AAVIM
American Association for Vocational Instructional Materiais -
120 Engineering Center o Athens, Georgia 30602 e (404) 542-2586




